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i * FOREWORD

"This is the second ‘handbook of the Planning, Evalustion and Resource Management
(PERM) series. The Bureau-of Reséarch, Planning and. Evaluation has-created the series in
response to the desire.of the legislature and'local school: districts to approach planning, evalu-
-ation and resource management in a,mbre,co;_nprehgnsive and systematic manner.

*In an era of ‘increasing demands for accountability and dwindling resouxces, it is essential
for educators to provide effective programs. Through planning and évaluation, local districts )
can identify- their strengths -and weaknesses, determine what prograrns are'needed and .chan-
riel funds accordingly. . o .

. .
. - P

‘While:use of the PERMﬁielﬁjsz optional, it does provide a.series of ‘well-defined steps
for- districts -t use-in-this planning ‘and evaluation effort. In addition, the state will: syste-
matically channel resources to local- districts which .chqose to strengthen their planning,
evaluation and-management functions. . . _—

Volume 1, The PI&nning; Evaluation and-Résource Management Model: PERM, describes
thePERM mddelih detail. This handbook, Devélopingand Establishing Local School District.
Goals, providés models and- practical suggestions -for involving £ne community in ‘the goal-
setting process. Volume 3, Devéloping and Establisk ing Local School District Student Objec-
tives, describes methods of involving-all 1 jels of school distrigt-personnel in setting objectives
related :to the goals ‘adopted by the district. Books and-resource centers that.can provide
added. materidls on these subjects are listed"in Volume 4, Annotated Bibliography for .
Educational Planning Resources. ) :

P .

Mark K. Shedd
Commissioner of Education-
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PREFACE ’

‘The Connecticiit General Assembly has directed local school districts to develop local
educational goals which are consistent with the “Statewide Goals for Education.” These
-goals must be credted with the help of the general community as well as educators, according .
to the law. “ : ;

To. help local districts develop goals and involve the community in the process, the
Bureau of Research, Planning and Evaluation of the State Department of Education has
created this handbook with suggestions on how goal setting can be accomplished | most
efficiently. - T R . N

Iicluded in thé introductory material of this handbook is an-overview of.the Planyjing,
‘Evaluation and Resource Management (PERM) model ¢reated by the department and an
overview of comprehensive planning. The first section contains definitions of:four.types of
goals, including the type that is most consistent with the statewide goals. Suggestions|for
involving theé community in goal setting are also ind?{uded. Eight possible goal-setting ap-
proaches and sample goals developed by five schog systems are included in the second
section. The third section includes step by step directions for completing-goal setting] A
number of supplemental materials which should be useful as goal setting progresses jare
included in the appendices. T

‘We wish fo express our sincere appreciation for the responsiveness and coopeération of
our three pilot school disfricts: the Berlin Public Schools, the Stamford Public Schools and
the Willington Public Schools. Berlin has begun setting goals and.the-othertwo. have com-
pleted the process. Their recommmendations helped shape the contents of this haridbook.
We hope that this cooperative effort will spark a new era of partnership between the State
Department of Education and local school districts.

We wish to-recognize our bureau’s Prograin Evaluation Unit, headed by Dr. Robert J.
Lucco, for conceptualizing the PERM model and developing the ha*}dbook series. '

. N K ‘ -
We would. like to acknowledge Dr. Bernard A. Kaplan of Mgr’céllus, N.Y., for assistance
in developing this handbook. Dr. Kaplan’s-experience and.background in the area of ‘planning
and goal setting contributed'immegsurably to the.sgntent of this goals handbook.

The first four modelsin this handbook were prepared: with reference to material included
in Goal Development in Education: A Planning Handboo}e’ for School Districts prepared by
the New Jersey State Department of Education, Trenton, New Jersey,.1974. We-would also
like to acknowledge this publication for illustrative matérial included in Appendices B,-C, D,
Fand G. . . : : )

>
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Special acknowledgement is made of material presented by Dr. Don Bagin of Glassboro
State College, Glassboro, New Jersey, during-the,1979 Connecticut Association for Boards
of Education workshop on goal development. His_mateérial-was referred to frequently while
preparing-the first seven community invplvément‘médels.

e

Single copieé of. this handbook may be obtained by writing: Dr. Roi)e;'t J. Lucco,
. coordinator; Program Evaluation. Unit; Bureau.of Research, Planning and Evaluation; State
: Department of Education; Box 2219; Hartford, CT 06115. ’

Pascal D, Forgione, Jr., Chief
Bureau of Research, Planning and Evaluation
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N ’ \ INTRODUCTION
‘ \\‘\ A b B ' ’

The State of Connecticut completed its first five-year Comprehensive Plan for Elementary
and Secondary ‘Education in early 1980. The plan was created to help the state-and local
school districts plan, implement and evaluate.excellent programs for public school students.
Its .use is expected to foster the development of superior educatiohal programs for all

T~

_students — fron}Apresc'hoolers to adults —throughout the state. T

Included in the pl%n are important sections.on:

(]

*{ Purpose.of the Public Schools, K - \

-+ - Statéwide Goals for Education, |

*  Goals for the State Board of Education, —
. State Board Objectives for Public Education, and )

[ Lon‘girgﬁ%e Objectives.for-the State Department of Education.

(Copies of i‘,he plan are available from.the State Départment/,o’f Education.)
. ~ N ‘ k3

According to the Connecticut General Statutes PA 80-166, Section 10-220(b), each
local school district is required to develop a set of educational goals consistent with state-wide
goals to be submitted to the State Department of Education for review and approval by
July 1,1981. The general community as well as educators must be involved in this goal-
setting process. .

Why the Handbook Was Written AN
This,handbdbk ha\s been‘ prepared {o offer-some practical suggestions for school districts
“in the state as they begin to undertake goal setting. .

What the I-ia\fxdbobi(,Does N
It défines-comprehensive planning for local school.districts,
* It defines goals: ( . , .
* .If-describes-the goal-setting process. . S e
e It presents eight*di{férent\: models for-goal setting.

A 2 :l‘ " ‘. ! ' | )
4.&75-’%’ I 7 “ R \

Who.the fTandbook is For \
This handbook was prepare:}l) for use by the many different ipdividuals and groups who
will be concerned with and/or involved in the goal-setting process, including Board of Edu-

v




cation fembers, school off1c1als, school staff parents, communlty representatwes and
students. It should be useful to 1nd1v1duals or commlttees who are assigned speclal goal-

= setting tasks.
R '*‘: - ! - . ~
AnEarly Reminder o o
- This handbook provides suggestlons and general advice for local school districts. However,
1t is quite likely that many different approaches will be introduced by local school districts.
li is desirable under the overall framework of the goal-settlng cha:ge to the local dlstncts
t forth by the General Assembly !
= ' The|PERM Model '
. The Planning, @ aluation and Resource Management (PERM) model is descnbed in detail
) in the first handbook of this series: A PIannmg Guide for:School Districts. . .
; N TN
e / In bnef the: PERM" model comg)nsbs the following four :phases:' phase I - defining

g’qals, hase II --identifying needs, phase III - evaluating programs and- phase IV - allocating
resi)ur S. The,se’phases were_designed so local school districts may proceed from goal
setting \througﬁ resource allocation qver a-six-year period. The full- unplementetlon of the
PERM model will span eleven years (1980 to 1991) and include two complete cycles (cycle I,
1980 to 1986 and cycle II, 1986 to 1991). Each cycle will contain the same four phases but
) w111 (%ffe in empha51s
N ‘ —~
The first six-year cycle w1]l be di velopmental Durmg this-period, the state department
staff will prov1de concentrated, intense and. systematic technical assistance to lccal schoo 71
districts. Wlth the assistance of selectéd pilot school districts, the department will concentrate |
‘on developing procedures, guideline | and prototypes to be adopted-throughout the state on

S\ ‘ a phase-in basis. Each of th«c tour phases of the model w111 be pilot tested in the year ‘preceding

its actual use. \ ’2 . "

b

The second flve-year cycle ill focus on modifying existing strategies ‘ d sharing
evaluation resources among school districts. During this period, the concept o school site
self-evaluations wlll be stressed, using local personnel, proven techniques and st),t\ulatecf by
state grants. Thestate department will continue to provide assistance througho t cycle II.
However, prim empha51s will be placed on local self-help programs which ‘will use re-
sources already extstmg in the field. See Fig. 1 for a graphlc representation of these cycles

~ T

What is Compreliensjve i’lanning?‘ o

As it is defined in the first hantibook of this series, Planning Guide for Schochistricts, ’
comprehensiye. planmrs’g is the process of developing, wéighing, selecting and evaluating alter-
natwe means for achieving educatxonal goals and objectives. .

-

-

’
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A Graphic Representation of the PERM.Cyecles - N
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~Comprehensiveiplanning,howeye;, has several othel_'-,facet's:

, s Itis a)process involving many people and groups who are assigned -the various
- activities necessary to complete a finalized set-of plans.
Tt.is- }‘uture-orzented and'is concerned with- du'ectlon, commitment and. courses of
‘aétion the. aducational system will take in the years to come.
» It is an activily whlch systematically obtains, orgamzes and uses znformatzon for
deczston-makmg
. e It involves several steps and procedures, such as goal spec1ﬁcat10n, obJectlve set- )
ol ting, needs asséssment, strategy determination and so on. —
, It is-continvous and ¢yclical in nature, While it is possible to- thmk of corapre- -
s honslve plannmg as a series of sequential steps, in reality, these actmtles undergo Do
/ constanﬁrevxslon Ye-éxamination and reaffirmation over tithe. % [
: ¢ Because-it: ;smomprehenswe it is concerned- with the totality and: breadth of the .
;. R entire school/educatxonal system -~ its curriculum-and programs, both vertically
7 i o ~{grades ® through 12 as well as.across-grade levels) and- honzontally (across
! : '{""‘sdepartments and. curricular areas), -and its organization, sffu%ture and funetions:
; : e It is 4 means for improving manogement and accountabzlzfy S0 that school
personnel (the adiministration, mstructlonal and support staff mcludmg the ‘Board
of Edugatxon) understand the'purposes of the school system and th¢ means. they
should use to accomplish theéi. In the same way, it helps the school comnunity
and -the general public understand what the schools are trying-to.do, why they’re - f

MR - N " domg what they re domg,,and hgw well’they’re doing.what they- have{set out to
. L do. e
Rf" o Ttis sysiematzc 1t employs a set-of procedures and time-lines and involves the

; 4 staff and the public-in prescnbed interrelated and ‘scheduled steps or activiiies

HEAN . ¢ver time h

o It sets the stage for- effectlve changes in the educational program/system It helps
identify what should* be! changed and unproves the likelihood of:success- by pro-

motlng understandmg and acceptance . .

0

; Comprehenslve plannmg is only one of many t’ypes of-planning. The others tend’ to have
e zaamore limited or specific focus.

» 3 - .

\ - Some examples are: progran{ planning, f1nanc1al (budget) planmng, facility plannmg,
e . energy planning, land-use planning, coursejlesson plannmg, career planning and- long-range .
N\ plannlng % £y KR
\« s e & Ny = £ s

Sty
Hov> Does Goal Development Relate to. Comprehenswe Planmng"

. = “.e/—. 7, -

* . Central™to the conducj of comprehenmve plannmg 1n educatlon is the. use of school
LA district goals as-a reference point in de”termmmg status,progféw and/or du'ectlon It\' goals
|
|
|
|

are not delineated; oglf they have not been reviewed for the last five years- or- S0, then a

N goal-setting process. should’ ‘be- developed and: sponsored by “the- district. Thls, of ¢ course, is -
now a leglslatwe ‘mandate . for each\local and: reglonaLboaidrof educatlon in Connectlcut Nyl

ﬁ[t‘f'
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GOAL DEVELOPMENT

What is a Goal?
A goal\is a'desired situation, set of conditions or state-of affairs for which a district,
including its students, its staff and the community, is striving. There are many types of

.~ goals, but_in this context, a goal refers to the results desired.for students-in-the system. The

focus is: What-should students be able to do as a result of an-action the system has taken
(i.e., providing a particular type of learning experience)? : . ,

There are four types of educational goals in general use. One is/anfinsfztft;onal-goal
which refers to désired- changes in the operation of a school systém. An example of an,
institutional goal is: The Riverton Public ASéhp_oLstj;em~Will‘/lmiré an average teacher-pupil
ratio of 1:20 in all grades/programs by-the year 1985. .

T *Another"cbj”hihi;rﬁypg of goai is the. per/formance‘ goal which pertains to the performanée

"of students and occasionally staff. Fc~example: Forty percent of the high school’s graduating
class will'be accepted by four-year-couleges. s \

A third type of goal, th’ejrocess goal, refetrs to how an-educational program or service of \
the distric t is to be provided..It:is very similar-to the concerns typically expressed in a state- |
ment of philosophy. An.éxample of a-process goal is: All students should-be required to-do
at least ‘one hour of homework every school day. Or: Students sholild not be forced to
compete with others whose talents, capabilities and skills far-exceed their 6wn.

A fourth type of goal, the proditct goal, focuses on what students should know and how
they should-perform and-behave as a result of the school pragram. For example: Each stu- .
dent should possess a basi¢ command of ‘the-English language in both its written and spoken
form. , AN . .

Examples of three of the above types of goals are found in Connecticut’s comprehensive
plan-for elementary and secondary education, Access to Excellence. In the section, “State .
Board Goals,” the goal to “rigorously implement educational equity legislation...” is a
process goal, and in the section, “State Board Objectives for Public.Education,” the goal for
“an increase to 80 percent in the proportion of nintlg,graders who complete high school” is
& performance goal. However, the state board goals for Students, in the section entitled

- “Statewide Goals for Education” are ’b“réduct .goalrs'. For example: “Connecticut public
school sﬁuﬂents*will appreciate diversity and.understand the inherent strength in.a pluralistic
society. ..’ . : .

‘ } - -
Connecticut law requires that all local and regional school districts “with-the partici-
pation of parents, students, school administrators, teachers, citizens, local -elected officials
\ I

ey . -
- .




« - .
» .

.. .shall. . .prepafe a staleiaent of educaticnal goals.” Furthermore, i*)req"*vee that “The
p

_Fo-be-consistent with-the state-board.goals-for studentsin “Statewide Goals for Educa-

" statement of goals shall be.consistent with the statewide goals.” }
l
|

- F

- tign," school districts will hr rvpected to formulate product goals for their students..(Many
examples of product goals are included in the section of this handbook entitled “Sample

Goal Statements,” page 40. The “‘Statewide Goals for Education’ are also reprinted on /'

page 57.) .

The Process Involved . _ . !

The more people who contribute to the goal-setting prccess, the bétter. Participantsf
should have a variety of backgrounds and interests. Therefore, staff at .all- levels, high’
school students, members of the Board of Education, local government, labor, business|
and industry, and the community in general should be included in the process. (Th7l

following section deals with community involvement.)

One of-three approachés may be used tQ.dgvelgp goals: - o
. . N . ,., ) \: \m)
1. The district can “start from scratch, chqosmg goal areas ancLstatemen‘ts fromt sje\
selected by members of the constituencies. This approach is time-consuming and ~
. ™.

- . -complex. The proposed goal areas and statements. will need'to-be réviewed thoroughly
: - and.may need toibe expanded, consolidated or refined. . : ][

2. The district can adopt a set of.goal areas and statenents previously prepared Fy

others, e.g., the state Board of Education -or t_ﬁose in.some other state or distr'hct.'
.This-is not a popular or desirable approach because school districts differ and, there-
. fore, require different-goals. Constituencies mlifs,t feel that the educational goals the
. . district pursues accurately reflect local values,;mores and expectations — not t ’ose

of another community. -

It can review statements prepared by others and modify, adapt and/or expand them
to meet the district’s needs. This approach ié_»advocatédjn this-handbook, and the -
sklggestions presented here are based-primarily on this approach. The school system’s
goals should reflect the overall thrust of thejstate board’s “Statewide Goals for/Edu-
cation.” However, districts should also copsider other goal areas and state{ ents.

. N N
The process of goai formulation should beg\l‘%évith the specification of goal areas| (such
as mastery -of the basic skills, competence in life skills,.acquisition of knowledge, etc.), Once
the areas have ‘been decjded. on, the goals shou/fd be fully developed and statemenf:*that

explain them should be prepared. /

\ _ Involving the Comnmunity — ~
f, .
Many segments of the community should be included in the goal-setting-profss. The
first is obviously the parents of students in sgchools. Represen b,
from other community groups, including: ' - ) /

tatives should also-be chosen

!

~

e




the business and professional comniunity,
labor groups, S
social service agencies, ~ : ‘

social and professional groups and organizations,

schoolalumni, including recent graduates currently attending post-secondary
institutions, ) : .
‘parents-of preschool.¢hildren, i .

neighborhood groups and associations, and R O
government/public officials.

The more closely the goal-setting group represénts,a cross section of the entire community, .
‘the more likely the group’s goals will be understood and accepted. Therefore, no major
group or constituency should be excluded. Not to be overlooked are groups such as:
’ /

* the retired and elderly, , i ,
*', taxpayer groups, and -
® - new residents:. :
In assessing, whether-all segments of the community are satisfactorily represented, it is
well to also consider: ’ . )

- ¢ _ geographic areais, ) ) ) . . . .
'»  age groups (the 16 to.24 ageé group-is frequently-overlooked), N :
¢ economic levels, and : ‘ ' ) s
e ethnic groups. : '

An- example of a .p)articipant selection process is. shown in fig. 2. In addition, some
specific means for involving members of the community are included in the section entitled,.
“Types of Approaches for Involving the ‘Community,” page 11.-Generally, comiments, re- -
actions and suggestions from these groups can be obtained in one of two ways.

First, a genéral or “open”* invitation ¢an be issued; However, this is usually not as effective
as the second, which is to request representation from:the specific-groups through:meetings,
letters, telephone-calls and the like, so that each category can-designate individuals who
reflect the concerns, expectations and values of its friends, neigbbors, associates o ;ggﬁleagq@as.

The -schooi ‘board or school administration may choose to appoint some members. How-

ever, such representation shouald always be less than\50.percen't of;the‘total group.

I com‘munity representatives participate as spok‘espersorné, chairpersons or on small com-

- mittees or-task forces, the Community Leadership Identification Process (see Appendix B) \
will be particularly helpful in choosing the individuals that community groups regard with

confidence and“trust. /, i ) ) \ :

It is important to;point out that when disparate groups in the commuq"itgy. are organized
to discuss the public schoc/ls, it is normal for many participants to criticize the schools. \
While this shiould not be- encouraged, it is difficult to avoid and.should not be sup, essed.

‘Once these criticisms are vented, they can be used positively to focus on the importance of
agreeing upon what it is the publi.-school should be accomplishing. P
N . -’ . /
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VFig.2  — ‘
An Example of a Participant-Selection Process

Products of the. Goal-setting Process

Asa resul of the goal-settmg process, the followmg results -may be obtained:

" Project Director A
" (and Staff)
.(~; ‘- . e »I L N , * ' .
A | 1
AN Selects Selects Selects
_ Selects A . \L__‘ RV
[
! . _ Chamber |
Principals . of t “Traifiers
. } Commerce .
' ‘, T " . i"\ ‘l); I
~ Select Select Select Select
v ooV L2 v
- Admxmstrator ,"é?!“'Té'aeher 1 Student | 1 Resident 1. Business
Group _Group - Group Group' . | |’ Group
. ,Members Teaders | Leaders | .| Leaders ° Leaders
- ' — i e M l — l ! e
- Select " "Select Select Select Select ’
-Administrator, Teacher - ( Student. ‘Resident ‘Busrness
Group . ‘Group Group Group Grotip
:;Leaders ‘Members Members *~ Members |- *| Members .

e A se{: of product goals, s

° Helgh\tkned staff and community awareness -of the effort being undertaken,

e Better understanding of the difference between goals (ends), processes (programs
and services).and. performance or competéncies-of current students; . _

. Identxfxcatxon of ‘individuals-or groups who have a:strong interest in the schools
and. who demonstrate a willingness to continue their. participation;

« Expectatlon that the products. will be shared with all and that.other steps will

~ follow;

e Synthesis of commumty sentiment and attitude concermng public education in
general; and-

e Numerous suggestions, vxews, ideas and recommendations which are not goals




| . themgelves but which may be useful in other areas of planning, progra.mrde;/eIOp- .-
e - ment or evaluation. * . .

\ While members of the community sre involved in an effort such as this, it is very
" important to keep them informed (frequently, continuously. and repetitively) of the purpose

\ of‘the effort, of its progress and of its final ouzicomes. Also, the school district must demon-
-strate purpose, motivation and follow-through in order to avoid feelings of ‘manipulation,

cynicism-or-frustration among the'participants. - i :
. Lz >, - \ ‘ }
o It"is also important for schook officials and the school board to- communicate their
) ='i gentine interest in involving the community. .Since- it iéﬁpdt typical for school districts to

~ develop- policy and make decisions this-way, the commuyity needs to be both motivated

- andrassured that-its participation will bé taken seriously, al d-its contributions-will be care-
a .fully considered. The final set of goals are more. likely _t;)“\tg meaningful and effective if
.~ - participants’ ideas are-taken s’griously and included in the final roduct.

M T SR
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. / ©_MODELS AND EXAMPLES
Types c/q Approacﬁes for Involving the Community

Eight models for in\"ol\_ring the community in goal setting follow. There are others,
some/of which-are described in the publications listed in the fourth handbook of this series,
An nn_ptated‘Biinography on Goals and- Objectives Development; '

/In oﬁ]i’,@ne of ‘the following models (the Phi. Delta Kappa-model) is material on goals
a/:frehdy ‘prepared. In all the others, the school district must first develop some tentative goal
; '/arezifix'tfd/o‘r"gbfali“statement‘éj In orderto-utilize-the procedures set forth. The best approach
/to goal setting is to assemble -one -or.more task forces and ask the group(s) to-prepare a
// ‘tentativé list.of goal areas and/or statements. This may be done as follows: |

1. Invite a small group gf‘séhd.ol staff, community- representatives and high school

students-to ‘meet together to formulate a.tentative.or first:draft listing. Thé.different
constituenciescould meet as separate groups or as one inclusive group. If three task
forces are -used, they should- probably consist of four to five persons each. If only

one task force is used, then-its members-should -probably number about ten to 12.

2. The task force(s) shquld meet once or twice. At the start of its déliberations, a
representative- fromxigle school district (e.g., a school board ‘member, the supex-
intendent or an -associate superinténdent) should-present the charge to the group(s).
Copies of ‘materials 'in this,;handbook,éseries may-also be provided in advance or at .=
the start-of the meeting. Each- task force will require a- chairperson and a-recorder. '

. -

-

o, | G S - .

" If two meetings are held the first CQlﬁd_fbe limited to one or two hours, enough

+  time for the participants to understand -their assigriment and to -begin to know one
* " another. The.second session mayrequire an.additional two to three hours, enough

time to thoroughly discuss ‘the-goal areas/statements and to_reach 'some agreement \
_ -on the tentative proposal. ’ o

~.

If-one meeting is-schedu'led instead -of two,-it may take tl'lree to four hours to reach

“an -agreement on tentative goals. In this case, brea!{fast, luncheon or dinner might
be provided. - : -

3. The tentative draft should be submitted to a laison person in the school district.
If three task forces are used, the three sets of suggestions could be combined
(particularly if they are quite similar), or they can be kept separate and identified by
the groups who prepared them. . .

These lists- of goals: sh:ould be duplicated to use in one of the approaches.selected
from those that follow. The listing should also indicate how the material was prepared

11
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ﬁnd -emphasize that thezigoal areaé/statemenfs are tentative .and will sérve as a point

of departure. '

5. Acknowledgements and thanks should be extended (along vw}itl; the copies of their
suggestions) to all membets of the task force(s). Members may also wish to parti-
cipate in the next series of meetings or activities.

‘The’e'igh't gqal-setting/cpmxhupityinVolvement models that follow are:
1. The Town Meeting or Forum, : \

" .2. The Interview, -
+ 8. Surveys,

4. Committees, - - .
+ 5. "Modified Delphi, i ) i
6. Phi Delta-Kappa Method, /"
7. ‘Frésno Town Meetirig Method, and . : [
8. The New.Jersey “Out Schools” Method. [

Following the.models is a chart (page 38) which capsulizes the information on each
model. Cot e - '/"/




* TOWN MEETING/FORUM

‘\Capsule Descript.ion‘ ;

Open mvxtatlons are made by-the school district using the mail, the media, brochures,
posters and the like. Participants aré greeted by a school: district official.. Instructions
and matetials are- presented. A forum of community leaders may-aiso speak ‘on.the
_topic. The large -group .is_divided into_smaller groups which meet to discuss the -

maienal und make suggestions. s..Each group presents its suggestions to the total group
at the conclusxon of. the meetmg More than one meeting may be held.

LY
3
3

Steps z\iﬁd 'f‘xps

1. Pubhcnze the ‘meeting(s) well in advance, stating’ purpose and encouraglng
aﬁtendance T ] . —

»

\ F

2. Invxte (by teIephone or personal letter) key leaders or representatives to
L partlclpate ‘request an answer.

3. When partxcnpants amve each should receive a packet of materials, including:
an explanatlon of the purpose of the meeting,-an agenda for the meeting, an
explanatlon of: the procedures and activities to ‘be employed; a copy of the
tentative: goal areas/state‘ments a-copy. of the state board’s “Statewxde Goals

" for Education,” perhaps a'definition of terms, a pad, penc1l and group assngn-

ﬁﬁﬁﬁﬁ . ment-number. o

S /

! -
4. A school: authonty should make-a brief greetmg and introduction: Key con-

cepts and mstructlons should-be made by an appropriate person. At-this time,
the. 1mportance and purpose should beemphasized. Also, distinctions betwéen
goals-and objeetwes, goals-and means, and .different kinds of .goals can be
made. Overhea transparencies or slides can- be helpful, but if used,‘they
should be well prepared, simple, colorful and take only five to ten minutes.

-5. Participants should be assigned to small groups of from six to ten persons
each. If 'possible, it\is desirable to diversify the groups with the various cate-
gories. of participan -distributed evenly among all groups. If school staff
participate, assign -only one or two.to each group and, if students parti-




— Town=Meeting/Foru:n (cont.)

cipate, be sure that at least two are assigned to each group. Groups should
‘meet.around tables:or in-circles, in ‘the'same room if it:is large enough orin
other rooms if: 1t is not.

6. Each, groupshould have a cha1rperson (or' leader) a.nd a recorder (It is helpful
to provide a. short ‘training session for these individuals prior. to the.meeting.

can be-offered one or two days prior to the meeting or just.before it. Thirty
_to 45-minutes should be adequate. Leaders and' recorders should ‘be trained
togethgr.) A short list of suggestions for the leader and the -recorder should
be prepared and. given to them- during the trammg or prior to the meeting.

1. Each group should have a newspnnt tablet and easel or blackboard 50 that
the group’s discussion topics can be listed. -

8. A separ'ate report: fofm for the recorder might also be helpful.

©®

If discussions are to-be over an hour, it would’ be desirable Q. provxde -a ﬁve-

or ten-mmute break mld-way through. S .

10. At a pre-announced time,>the small groups should be reconvened in the
original .assembly room. Alert them five to ten-minutes in. advance so they
have time to conclude the discussion. AN

11, The leader of each group, usxng the recorders report should give a five-
minut} summary of,the -group’s recommendations. If there were strong
disagreements, these could also be reported .

12. If th/ ‘nuimber of small groups exceeds six, it is not. necessary ‘for all groups
to pre.sent summaries. Instead allot about 80 minutes for reporting and
. ra?domly choose groups (or ask-for volunteers) to: report on-their suggestions.

13. The partxcxpants should be thanked, told-aboutthe- next step in the -process
nd told-when:it will occur before.being dlsmlssed :

U

14, The résults, as summanzed in‘the recorder re’ports should be- analyzed and
// synthesnzed (A cadre of group leaders- mlght assist with this task. )

.15. More-than- one meeting: can-be.scheduled. This-might ‘be ‘desirable if the dis-
/ trict is geographlcally large or has a large population,

16. 1t may also ‘be-necessary to schedule a second meeting if the results of the

1 -first one-need additional review,.expansion orrefinement.

17. 1If refreshinents can be provided, this is helpful.

‘However, if this. 1S‘done, they must be pre-selected or volunteers. The training -

Approxnnately 60to 90 mmutes shoul(’ ‘be allotteclfor small group discussions.

,__.,W_wﬂ-v—-
‘\: .
~
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F_- Town Meetmg/Forum ( coné )

18. All participants should be kept mformed of progress and-sent a copy of the
report which resulted from their meeting.

19. The school board, in an open meeting, should use the material -generated
by thes;z meetmg‘s to tentatively adopt a set of district goals. These should
be publicized and dxssemmted with provision for addxtlonal public comment

. .prior to final approval in 60° to 90 days

20. Once the goals are adopted 1& 1s recommended that the fmal goals be dis-
tributed also.

21. It might facilitate dissemination 1f mailing list is prepared (including names

. of town meeting -participants).and i the matenal is presented in the form of
a newsletter.

a2

- i
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* THE INTERVIEW T L

2

Capsule Description - , s . \\

I

I~

This approach: resembles the survey method except that-it is more p‘ersonal and.more

of -the questions can be open-ended A selected number of. people who are represen-
tative of the community as a:whole are’ 1nterv1ewed JInterviews can be prescheduled
by -telephone, or the “on-the-street” type ThlS approach is frequently used m‘msm:
"bination with other methods. ‘ / g
' . ) . . o
Steps : and Tips. « ‘ e 7 .
1. Pubhc1ze the activity well in advance, statmg the purpose and encouragmg
participation if selected.
i
Interviewees can be selected at random or through a strgtlfled random
- sampling. : ) / .

-

’

b

3. The. interviewee’s consent to partlmpate and an.appointment for the mter-
view may be.obtained by sending a letter or phoning. pnor to: the interview,

nd

repx)esented in adéquate numbers.

e

(21}

. and from the upper high school gradés can sométimes be used for this
purpose

6. The survey questions must be carefully prepared well in advance and field-
‘tested on six to-ten-persons.

7. If mterv1ewees will be asked-to respond toa hst of goal areas/statements the
\ list can'be shared in one or more ways: :

- .,
4 I'4
N .

et o e e e .

-a. -general-distribution or publication, ’ -
b. by mail to.the interviewee prior to the interview, or *

~

Sampling must -be carefully done so that various commumty groups m'e '

. Interviewers will requu'e specml training. Volunteers from the -community ‘

c. by handing the interviewee a card or sheet with the tentatlve list -

of goals on it.

<

I




~— The Interview (cont.) — — % —

10.-

S r— e e e = e e e

8. A Likert-type scale (strongly agree t3"strongly. disagree) can be used to solicit

specific reactions to each of the goals. :

The interview can include open-ended questions about oriissions (if any),
suggestions for major changes, etc. , -

If the sample to be interi/ig;:ved is a large one, or the number of goal state-
‘ments is extensive (more than eight or ten), it is possible to ask the inter-
viewees to respond te only part of the goal statements. If this is done, it
is of course important to-ensure that all goal areas receive equal attention
by the time the interviewing is completed.

et et e %

11.

12,

13.

All particj\péntshshould be thanked (by mail, if possible.)Aa/nd kept informed
of the goal-setting progréss in-the district. , Ce -
The data coﬁect’ed through the- interviews should be compiled and §yﬁthe-
sized, with-a report of the results disseminated and forwarded to the Board
of Education. . - ) :

Steps 19, 20 and 21 under Téwn Meeting/Forum shoula then be followed.

i

I
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SURVEY

Py \\/j\

Capsule Description T

A questionnaire.is: distributed to community members, either by using a sampling
approach or through the “shotgun” approach. The most common types of surveys

are: . - e —

- * / i \

"a. mail questionnaires, . L

b. dropoff/plckup questionnaires, .

c. newspaper polls; and - '

d. questionnaires left at public offices (e.g., post offices). or heav1ly travelled

market areas (e.g., supermarkets, banks).,

The survey method resembles the interveiw approach in many respects.
. o /
Steps-and-Tips - T /

1. Publicize the activity well in advance statmg purpose and encouragmg par-
tlc1patzon of those whovmax be-contacted.

2. The design of the survey form, or questlonnane, is a major factor in the
success of this method. The less complex it is, the better the results. (A sample
questionnaire and newspapet survey, along with tips on conducting surveys
are included at.the.end.of th section. )

i -
3

8. The survey form wﬂl require elther a cover letter or 1ntroductlon/preface
- describing the purpose, sponsor, mstructlons, ete.

4. Most_ of the questions should be the “closed type” (e.g., multiple chome,
scalar ratings, etc.). Space at the end should ‘be provided for one!or two
open-ended responses. . . ™

5.. Each. goal area/statement could be listed and the respondent requested to
give several types of responses toit, e.g.: .

®




t;‘l"Stirv}e'y«(coht.)

a. Should this-goal be included in the set of goals adopted by the district’s
Board of Education?

~

'stron_gly, agree _ disagree
. agree- ) strongly disagree i
< __ not sure -agree, but with some reservations

b. Can you easily understand the wording of this goal?

3

-yes ___.no \ - onlyinpart

(If you answered no or only: in part, underline those words-or-portions of

the statemen‘t‘»ybu don’t understand:)

' 6. The survey forim or questionnaire should contain check-off spaces for the re-

] spondent to-give pertinent data about.his/her background-(e.g., general geo-

. ,graphxc section -of residence, age, sex, years-of formal education, number of
children’in- pubhc schools, number of years-in district, etc.). These-data can
be* helpful in-analyzing. the results and in ascertaining whether the population
has been ad\gluately represented.

7. The survey form slhould be pretested with a small group prior to its distribu-
) tion‘in the community. When formulating questions,-avoid: .

imprecise statements, - o : o

jargon, )

language-likely to be mxsunderstood

questions eliciting irrelevant answers, . N -
leading questions,
double-barrelled questions, a.nd
ambiguous-questions. ’

® .9 ¢ © 0 o

" 8. 'Two forms .of sampling exist: random. samplmg and stratified sampling. The
first is taken from the entire: populatlon Thé sécond.draws on samples from
various important “strata’ within the totdl population. The results can be
valid for very small sample populations (seldom.exceeding 400. pérsons) but
scientific sampling techhiques must be used. . (Such techmques can:be found

, -in many standard statlstlcs texts.)

9. If newspaper polls or “self-returned questlonnalres are used estabhshmg
sample reliability is a major problem. Sometimes, these methods are used to
supplement others. If so, it is important -to keep the results- separate in the |

" reporting process.
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— Suxrvey (cont.)

10. The data should be compﬂed and synthesized, with .a report (!f the results
-disseminated and forwarded to the Board of Education. [

11. Steps 19, 20 and~ 21 under Town Meeting/Forum:should then be followed.

Polls and Surveys

The public’s -opinion on tentative educational goa.ls may be assessed through
mailed questionnaires, a newspaper survey or a public opinion poll

Surveys are designed to eviluate the degree of ‘agreement or dlsaFreement within
a community to a preliminary set.of educational goals Questlonnaxres -structured
to allow residents to respond to the existing goals statements ortos ggest new.goals,
can be maxled to a selected sample. The responses will not be rentirely representative
_of community sentiment, but useful Ainformation on the pubhc opinion will be
obtaxned A sample “opinionnaire” fOIIOWS . -

—_—

A survey can also be conducted-through the- newspaper, The- questlonnan'e and
the -tentative- set of district educational -goals .should be printed | ’m the local-news-
paper with instructions to -clip dl return it to the-district office. A short news
release explaining the goal deveiop sent process and- the purpose of the survey

) should be printed-also. / . o .
Since polling: technlques are-complex and. tune-consumlng, pubhc opinion-poil

is usually conducted best by a professional polling organizatign. Although this is

likely to be costly it can be-an excellent source of information on

‘\‘D\

sted: that a reusable
nnel or volunteers be

If services from a\x Outside, firm are contracted, it is'sugg
form or questionnaire “be developed. and that school perso
trained to conduct interviews to decrease the cost,

,public-opihion. .

20 N e

wr




r- Survey {cont.)

Fig. 3
Sample Opinionnaire
]

- Dear Community. Member:

The followingiset of educational goals has been suggested as essential by a community task force.
Do you feel that these goal siatements reflect the goals you desire for our school? Please respond
whether you agree with each goal or not. Thank you. Lo

\

‘Directions: Place a check (v) in the appropriate column beside each goal statement. ‘\

7

: . _ - A AN A A VA
7 & - )
O )7
- - & @ )
- N & &
. ¢ &3S
L Students who graduate from our schools should %4,0 v,é}e 0097 0’\4’ %'<$°

1. Havea mastery of basic skills. | - - ’
‘2. Have acquired a stock.of basic knowledge. |
3. Be able'to function as responsible citizens.

. Be z;l;le to make career decisions.

Be able to-work cooperatively withi Gthers; ‘

o o om

. ‘Be prepared for a lifetime of continuirig
development. )

=

" Have épportunities in the creative arts,
8. -Be prepared to accept responsibility-in
personal matters. ‘

9. Be able to maintain mental health.

II. The goal statements to which..you: just responded represent:a .partial list of goals suggested
by mémbers of your ommunity. : ’

>

A goal statement refers to-a result or outcome of education, not to the means_by. which
that result might be achieved. , : -

Do ‘you have any additional’ opinjoﬁs abo,ul:‘what students;sﬁl‘l—t;l}ld have learned or should .
be abligto do as a result of their experience in school? ’

III. The fqilowing will help m;intérpret\the results of this opinionnaire:
1. Do you have children?

yes no

2. If yes, how riany children are in each of the categories below?

. preschool — . gridés 9 712
o grades1-5 out of high school
——-grades6- 8
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— Survey (cont.) — < ‘ o
! Fig.4 .
' ) Sample Newspaper Survey / ;
. 4 J

~ -

At its July meeting, the task force of Rivendn'ﬁistﬁct decided to disseminate its workinr draft of
goals-to the organizations which it represents and to the general public via the newspape:s. In this
_way, the general public may have the opportunity to react to the working draft of goals before

they-are put in final form. \ i W

(Along with the draft of the goals, ih‘a full-page advertisement, the folloWing'was-published.‘)

S

PLEASE FILL OUT THIS FORM BY ' AND MAIL TO
e R - (date) .

e S U JUp e

AT _Please check-the statement that most nearly described your rqsponsé to the goals:

I strohélyrsupport these goals.

I support these goals with the following exceptions: .
., (attach comments) -
I cannoi support these goals for the following reasons: ) N
(attach comments) T . AN
* . . . . \ B -~
Check all appropriate answers: i
\

Iam

Parent Number of -school-age children

.Educator ’ .

"Junior/senior high school student
College student
-Other




“ COMMITTEE =~ . .
Capsule Description ‘

This method is similar to the Task Force approach method of ‘developing an‘initial set
of-goal areas/statements suggested in the beginning of:this section. In-this approach,
a:small group of school and community .representatives are charged by the-board to
“develop an expanded set-of goal statemerits forits consideration.: When the committee
approach is used, ‘it i8, extremely important to disseminate the proposed set of goals
extensively. Also, the:open meeting. of the board. wher these ‘recommendations are
considered for.temporary adoption:should be well publicized.

Steps and Tips { C
" 1. The committee appointed should reflect the many interests arid backgrounds
within-the community. Be careful to avoid: the image-of-a “hand-picked”
group:in the eyes of the:-community. . 5

¢

2. “The-committee should recéive its charge:in writing, with an oral elaboration
by-a school district official. A timeline for the material and the committee’s
“functioning should be specified. . .-

3. The -committee should have a clear understanding of its role and its relation-

ship to the Board of Education. Mémbars of the committee should understand .

that their function is to-be advisory- only. .

4. The committee should establish its own. operational rules and"procedures, .

as well as its schedule of imeeting times. .

The school district should supply the committee with whatever data and
material it will' need, including the preliminary got of goal areas and the
material’ included -in this handbook, such as the Stdte Board of Education’s
Statewide Goals. ) ’

o

6. It is possible-to eliminate the step of using a Task Force, and instéad assign
the coramittee:full responsibility for the goal formulation.

' i .o




7.

'14.

— Com{ntee (cont ) — ‘ ‘

The school district should ymwde materials, staff assistance, meeting facxhtles,

duplxcatlon servrces refreshments and perhaps even lunches or dinners.

To formulate its goals, the commrttee may use one Or more methods de-
saribed -in this handbook, such as the Phi Délta Kappa- kit, sui'veys, town
meetings, interviews and the like, The samplings -utilized m1ght be smaller

since the purpose would be to prov1de prelumnary data or suggestlons

The commlttee approach and-its act1v1t1es should be pubhclzed throughout
Insofar as possible, meetings of the commrttee should be open to the public.

Before inviting a-committee member to.serve, the amount: of time and work
the assignment will take.should be discussed. Indrvrduals who#gree to serve
on the committee should also agree to commit the expected amount-of time
and effort to the assignment; this can be done in terms of an- oral -agreement

‘ ) X by means of a sighed’ declaratlon

( The committee’ s report to- the Board of Educatlon should be- wxdely circula-
ted-and the open-meeting of the board at-which the recommended goals will
o be con51dered should be well-pubhmzed - ‘ -

_The commlttee members should receive formal recognition. and thanks for
their work. ’

The Board. of Education should: be prepared to respond to the goal recom-
mendatlons the committee -submits. If the board is unable to accept the

committee’s recommendations, it should. explain to the members of the
.committee — and the community-at. large~ why it cannot :

Steps 19, 20 and 21 under Town Meetmg/Forum should -be obseérved.

%




MODIFIED DELPHI
"-Capsule Description

Originally introduced. as a method for forecasting the future, the Delphi Method has
been niodified to.serve as a method for goal -development. It is a multistep process
which begins with a ‘“clean slate.”” Groups ofsindjyiduals.are asked tq-consider goal
areas/statements or, after the first step, to ‘reViéw thosé prepared -in.earlier steps.
Each time the process is repeated, the material produced moves closer to a true
reflection of the community’s thinking. , - o

Steps ané Tips ‘ S ’ L
i. ' A target-group is selected from all major gfou.ps in f,ﬁe communfty. Leaders,
‘opinion makers and expérts are also invited to participate, The size of the
‘group may vary, from:20°to 100:0t more. -

¢

2. Participants.are asked to complete an open-ended survey which asks them

Ranlies

6 respond.to the statement;:

Thé;major goals of our school system should be to develop or strengthen
.programs-which move students in the direction 6f: :

Incre;s\sing their: (a)
~  (b) —

' () —— -

(. - .

(e)

Maintainin_g their: (f)

o o " (g)

(h) - i
@)
@)
Redt_wé:g their: (k)
N )

/ “ .
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—Modified Delphi (cont.)

I
N ('i/
(,;
’ . 7
(] ]
// ',.
Developing their: / i !’
. ! o= g 7 ;:
it .
g --\}?§:
. &»\, A
- : , ' Son i O
S - Frs B 22N
. () their: ,,’(u) '
, ()
/l (w) .
// - {x)
()

3. The survey foém should be accompanied by a cover letter or opening para-
graph - explam;ng the purpose of-the request and how the process will work.
A definition;of “goals” should be 1ncluded A stamped self-addressed enve-
lope will'i m(; ease the number of rephes :

4. If desired, art101pants may -also be asked for background information, such
as their age, number ‘of chlldren (in 'school), sex, res1dence, ete. -

5. Responses fromthe survey (step 2):should. be tabulated. Possible -goal areas
andlor statements, as- suggested by the first:panel of participants, are listed
by category, if possxble The list should.be headed with a statement such as
this- dne .

“Ao a resulf of the expenences provided by the school d1stnct each chlld

shéuld:™ ,
/ S : » .

— -etc’ B ) \ . .

/f

. ‘6. The list of statements is then developed-as a second- survey form.

=

The second survey form is malled to a wider aud1ence (whlch smay include
ya part101pants from the first round). Again, the survey form should specify
_purpose; ‘describe the process, and .provide suffiment explanatlon for re-
spondents to satlsfactonly participate.

- 4y
1
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r Modified Delphi (cont,)

" 8. Respondents are asked to assign a numerical (or symbolic) rating to each
item; that is, to make a decision. about the relative importance of including ’

} each goal. One common-method is to rate each item in this way: 1 -of the ’

i greatest importance;: 2 - of gréat importance; 3 - somewhat important;

4 --some importance ‘after/if other areas have been:provided; 5 - low impor- '

, tance; 6 - schools-ought not to be involved in-this area at ail.

’ ' ) /
9. " Respondenits can be encouraged to add additional items, -rating them in
?.'simiIar fashion, they can be requested-to-consider only those items already
" on the survey list. ‘

10. A third questionnaire is developed from the returis from Steps 7 and 8
.above, This form should show the number or percentage of responses for
-ratings on each item for-each goal ares/stytement. The third questionnaire

. is distributed as widely as possible; again-perticipants from preceding rounds

" . may be included. ' - ) -

. /
11. In this step, the respondents are.also requested to provide supporting .or
dissenting comments for each item and to give their own ratings for each
< * goal areafstatément. (This step is critical since it establishes a consensus-in
- the community.) ‘ ' '

12.  As with any of the models of methiods, the results should be widely publi-

cized. If background data was solicited, it can,also be reported.

13. One of the uses of the background data section is to-ascertain whether the
the survey results. reflect a cross section of the community or whether some
sectors of the community are over — or-under — represented. If sdbme areas

¢ are ‘under-represented more participants from ‘these areas can be added to

_— . the sample, . . 1=

, 14. Steps 19, 20 and 21 under Town Meeting/Forum shouid be observed.




PHI DELTA KAPPA MODEL

-’
A

Capsule ,Deséription n

The Phi Delta Kappa modelisa commercially available goal-setting method consxstmg
of a set of strategies whlch a school district may use to develop commumty-ranked
educational goals. and teacher~developed objectives. A “game” format is utilized
involving marker discs, jod statement -cards and a display board. A substantial

amount of information is- included thh the krt and although the mstructlons them- ,
selves are rather complex, the method is a simple one. |

Y

. Steps and Tips ,

1.  Select a representative community committee ofno more‘then 60 individuals.
) A 7
2. The committee members independently rank 18 predetermmed goals, in
addition. to any they wish to add, using the k1t materials prov1ded

3. The committee then breaks into- small ,groups:of three to five —members to
. “discuss each goal and to arrive ata pi:iority,rank by-consensus.

4. The rankmgs made by all-the small gtoups are averaged and presented to the
the entiré group as alisting of prioritized goals. —

5. This hstmg is.considered by the committee for 1ts endorsement
6. At this point,step 19, 20 and 21 uncer Town Meetmg/Forum canﬁollowed

7. Two additional steps (beyond goal setting) are optronal whent using this

" method. The committee can assess the goals in-terms of how well current
educational -programs are percerved to meet the goals. At -the same time,
pro?esslonal staff and. students may be asked- to rate each goal as-it is pre-
sently performed-by ‘the school-district.

8. The results of pnontlzmg the goals (steps 4 and 5, above) and the. assess-
‘ment of how well the school district’s -program is -achieving these goals
(step 7 above) should-be submitted to the Board of Educatlon and the

x




rPhi Delta Kappa Model (cont.)

* -~

administrative staff. These Tesults can either be the basis for additional A
needs assessment activities or be acceptid as needs identified by the staff and
community for further attention.

- A h /

3 9. As:another option (which-may or may not acconipany-the option in step 7),
‘ - the professional staff may develop program ‘level performapce objectives.
’ This step is an independent one which\must be planned separately and
follow the committee’s work. If this step is included, the entire process may "
require anywhere from six to twelve months.to complete. ’

10, The Phi Delta Kappa Goal 'Settingi kit and materials are avé.ilable from:
- Center for Dissemination, Phi Delta Kappa, Eigt)th and Union, Bloomington,
IN 47401. Each kit was $65, including postage, at the-time of this writing.




FRESNO TOWN: MEI?TIN G
hew - . ' i .
Capsule Description . | £
The Fresno Town Meetmg is. sxmxlar to-the Town , eeting/Forum. approach described’
earlier. A large group is asked to develop: goal statements. In:a series of rounds, the
number of porticipants is reduced and the goal’ staternents are simy Itanqously refined
so that only a small task force or committee. remams -to develop, complete and sub-
mit-the-final-set-of-goals-to:the-Board- of*Educahon*‘ T e °

3
!

'Steps and Tips

' coe

1. Participants are best selected through some form of straufxed random -sam-
pling. For example, the followmg groups:could .be represented:

a. Citizens at large:
" * Parents of school-age chlldren,
e Parents of preschool-age children;
. Representatlves of community. busmesses services, tehgxous and cul-
tural organizations;
Representatives of school-affiliated: orgamzatlons, .
¢ Representatives from governmental; public offices; - I
Collége students, recent graduates. b,

b. Citizens-involved in. educatlon
Board of Educatlon members;
Administration staff; '
Instructional:personnel;
Support, special service personnel; . ,
Personneél without cettification.

c. Students in the system. NN

2. It is best to start with a large group-of 80 to 120:people. AJarge meeting
area w111 be required for this purpose.
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F— Fresno Town Meeting (cont.)

- \,at-@hb\same meeting or an option can be selec

. Each group selects a leaderwho: ;

After the preliminary steps -as described under Town Meeting/Forum, the
participants are organized into groups of five to eight individuals and assigned
the task of developing alist of goal statements. They may use pre-existing
sets of goals, preliminary goal areas‘which may have been prepared by the
district, or they may start “from scratch.” (All three options can'be offered
ted for all-in advance.)

o

),évé'as a,recordex‘.,‘E'; '
_(5' .'\’;i.‘ ;-:‘n:at“ ’E_"
When all groups have dqvéii‘)pea‘aigej;jgf goals (45to 60 minutes), the leaders
report the goals, which are-recorded: on a master list visible throughout the
room. Allot about 15 minutes for final discussion, then thank participants

for attending and dismiss them.

e —— e apgata

‘The group leaders arc asked to remain. This group is reorganized into new
small groups of five or six individuals. Using the insights,gained from their
own previous group meetings, they discuss the goal statements submitted
earlier, merge and edit-those that are similar, and further refine the goal list.

Again, each group selects a leadér-recorder:

80

9.
| =
10.

- Thé final group produces t};é ;géster goal list which is then submitted to the
~“Board of Education. -

Results are repor!;ed" on a second masterlist and discussed. Participants,
except for the second-round group leaders, are thanked for participating-and
dismissed: ’ :
Thé process continues until only- one group o: six to fwelve;\ individuals re-
mains. (The meeting may have to'bé continued on another day.) _

~ \ ) ' N
Steps 17, 18, 19, 20.and 21 under Town Meeting/Forum should be observed.

»




THE NEW JERSEY “OUR SLHdOLS?’ MODEL .
Capsule Description

The New Jersey “Our Schools” model is a- composite of approaches and methods,
1nr-ludmg.some.of_themodels-descnned‘mjhxshanthoklImsﬁmodel was developed

.

in the early 1970s to help frame a set of educational goals for the State of New Jersey.
The model relies on-citizen participation. It comprises:several activities, some that
occur concurrently and. others that occur in sequence. Cons1derable attention is

given to publicizing the entire process ard-to providing numerous opportunities for

the lay public to participate (through a survey, forums or letters). The goals are
reviewed repeatedly for refinement.and consensus during.the course of the project.

3w

This model s likely fo be more appropriate 10f school disttiets withr targe-amd/or - 7.

diverse populations and/or which cover Jarge geographical areas.

Steps and Tips _

1. As soon as-the-decigion is made to conduct a.community-based’ goal-settmg
process, news releases are prépared and the public is alerted to the nature of
the planned activities and the tentative timetable. An-address and telephone
numbers for obtaining additional information.and perhaps a logo or- slogan
are publicized.

2. Citizens and staff may make their views- known in one of two ways: through
__direct. correspondence with a designated community or district coordinator

or.through one or more scheduled meetings. In addition, they may be in-

cludedin-the sample selected to be surveyed.

3. The types of activities-that a.re\conduéted include:

N . ~ //
a. a series of meetings, starting with neighborhoods, or areas, then extend-
ing to-sectional areas and culminating in a final convention-type session;

b. oneor more surveys; and -

c. a procedure ﬁor individuals to wnte in comments or to submit guestion-
naire ltems

32




F— The New Jersey “Ouir Schools” Model (cont.)

These are scheduled over a three to six month period and annéunced well in_

advance. (The entire series of activities in this model may require nine vo 12
mbonths:) \ - , i

The meetings are developed so that large numbers of individuals representing
the entire community participate, generally in informal and small groups.
Participation is voluntary, but meetings are strongly encouraged and sup-
ported through heavy publicity, provision of “do-it-yourself” kits and tech-
nical assistance-for the host-leaders. of the group sessions. The latter is pro-
vided in one of two-ways: the host-leader isvisited by (cr visits) one or two
trainers — individuals who.can provide assistance concerning the techniques
and logistics for the small-group meetings; or the-individuals who volunteer
(by telephone or in reply to a written invitation) meet in one of several
{raining-meetings. The meetings can-run from-one to-two ‘hours-and:=(again)-
their purpose is-to .provide the host-leaders with the techniques and logistics
to conduct their-meetings. .

This first set of neighborhood meetings in some respects resembles coffee
klatches. They-involve five to éight people in informal discussions. At éach
one,-at least .one person is selected as a delegate to attenid the regional or

area meeting. An alternate is also selected. Notes of the discussion ar
prepared using a format suggested by the trainers. ’

'Delegates from the neighborhood mee\tings are invited to participate in the
second level of meetings consisting of two to four regional meetings. (Names
and reports should be submitted prior to regional ‘meetings.) The meetings
described ‘in steps 4 and 5 resemble the Fresno Town Meeting approach but
differ because of theirinformal setting and opportunity for “grass rouus”’
volunteerparticipation.

3

The convention meeting follows regional meetings. At this meeting, which .s ;

highly publicized, a final consensus should be reached concerning which goals
to submit to the Board of Education. A “name” speaker is on the ‘program.
‘Board-of Education- members-and the-superintendent appear for-the first or
last session -and/or the meal. A lunch or dinner is part of the activities.
" Attendance at this meeting is restricted to those invited by the advisory
cotincil. Participants are drawn from two-groups: participants in the neigh-
borhood and/or regional meetings (host-leaders or “delegates” can be selected
on a random basis) and, secondly, community leaders and representatives of
organizations and interest groups selected for their interest orimpacé on the
schools. About 50 percent of the conyention participants should be drawn
from the first group with the balance.drawn from the latter. Thirty to 50
persons should be invited. - ) ) o
\

. While the meetings are being held, a vs}‘ell-publicized survey is conducted.

. (A survey model is described in the approach.) The basic survey sarrgple may

¥
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— The New Jersey “Our S-hools”

2N

odel (cont.)
be either random or §‘crat1f1ed and participants, may be mailed questionnairés
interviewed or both methods may be used. In additior, a short version of the
questionnaire is Prepared and made available ’éo -all who.call or write in for it
{This latter groyp of retums is processed sepa}btely J)

It is also. possible-to mclude a spec1a1 survey’ of the entire scl_\\ool staff, usmg
the same questionnaire as prepared for othérs, but tabulating the responses
separately, perhaps-by categories (admmlstrétors, instructional staff, support

. staff, ron-certified:staff, etc., and by grade or school). Since this group will

play, a majorrole in how the eventual goals interpreted and implemented,
it }s helpful to include each-person who wis}}es to be mcluded

l/?or the same reasons. cited in step 8, abovL a survey (poll) of students can

‘also oelncluded: —— = e

~

While steps-4 through 9 are underway, individuals who have.not participated
are invited to call or write.for additional/information concerning the goal-
setting effort and how. they may participate. An information kit, news
bulletins, releases, etc., are prepared for suéh inquiries. Individuals-who write
or. oanxamalso_h&encomagedio.unhzejh&shoﬁciorm,oﬁjhmm&iam

11.

12.

13.

14,

" andfor to write personal letters to the fdesxgnated coordinator. For this

purpose, a special’ telephonenumber and mtaﬂmg address should be advertised. ,

The third aspect of the approach is the -publicity which accompames it
throughout. This ‘might be regarded as-a “campmgn” ‘because it consists of
a variety of approaches carefully: scheduled-to occur as the steps described
above .occur, Newspaper releases, newsletters, special brochures, posters,
bulletins and the like may- be used. These can-be distributed in traditional
fashion or dlsplayed at community events- and: in public/private offices.
Radio and TV public-service announcements (“spots”) can be prepared and
Tocal stations (particularly TV-cable) invited to feature such materials, In
some cases, even billboards have been donated for this activity. - y
/

messages and timing are appropriate and: in keepmg thh other actmtxes.
Coordinating- the publicity may appear tlme-consumxng and-expensive, but

-often. individuals or orgamzatxons in the community will be willing to donate

‘their talents and energles to-this type of eff?rt

The results of the conventxon meeting, t‘pe survey(s), and the individual
letters or forms are summarized by a committee or task force. This composite
report, or a summary of it, should be wxdéIy distributed and submitted to
the Board of Education. .. . X .

Steps 19, 20 and 21 under Town Meetif'{g/Forum should be followed.
\ > 2. ‘"

-~

|
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B The New Jersey “Our Schools” Model (cont.)

Fig. 5 . / °
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—The New Jersey “Our Schools” Model (cont.)

, Fig. 6
“Our Schools"” Brochure

Following is. material from a brochure prepared to encourage participation in the
“‘Our Schools’’ campaign.

+

Our Schools What You Can- Do

1Y

“Our Schools” belong to- all New Jersey citizens. ’

The State Department of Education and the project’s Advisory Council smcerely

request your:
-e participation ¢ reactions
¢ involvement . e suggestions
e cooperation . s- recommendations
e .assistance e comménts: "
¢ interest & support

1.

Some Suggestions

Write for a-packet of materials giving more information on the project and
for the list of tentatxve goals for education in New Jersey. See.address on

hack of ﬂyer ' . .

~

Attend “Our Schools” meetmgs on. the regxonal or local level. A list of ’

regional. coordinators is available from-the county. supenntendent of schools
in your areéa or from-the State’ Department of Education. .

If you are a member of a club or orgamzatlon adopt -“Qur Schools” for one
of your topics or themes. Arrange forums, panels or discussions in-your com- ,
munity or neighborhood on *“Qur Schools.” >

Write letters-to-the editor-of 9our local newspaper expressmg your views on
the project and its proposals. Letters-may.also be sent-to Regional Coordina-
tors, -County Superintendents of Schools, District School Superintendents,
Boexds of Education, the Sfate Department of Education, or members of the
Citizens Advisory Councll Please request that your letter, after it is read,
also be forwarded tor “Our Schools,” State Department of Education.

Request copies of reports as these become available during the year. See

‘No..2 for éource of requests

Arrange to partxclpate in-the local phase of “Our Schools” during February

. and March 1970. Request a special “do-it-yourself” kit from the department

for this purpose.




' —The New Jersey “Our Schooli” Model (cont.)

S ,_1?«_ B&questih&shnrb:fnm_queshonnme.hhnkrgwe_your_answersrand.retum

e
kY

7. If one of your organizations has-a statewxde conference, a special exhibit
on the “Our’Schools” project is- available for display purposes. Contact the
state department for- mformatxon on loan of this exhibit.

8. Watch for -television, radlo, newspaper and- billboard -coverage of the “Our
Schools® projects; call these to- the attention of your fam1ly, friends and.
co:workers,

9. sttnbute copies of “Our Schools” matenals to others in your neighborhood,
"where you work, or to members of social or professlonal-groups to Wthh
you belong. .

+  10. Express your v1ews where they wxll be heard using one of the methods
descnbed above; encourage: -othersto.do the same. .

11, If yr‘u are-one of the group of New.dJersey c1tlzens selected to partlmpate in
next sprmgs pubhc -opinion- survey, please be sure to give the interviewer
your full cooperqtlon

Lig

it accordmg to the directions given.

For materials mentxoned on the- precedmg pages, please speclfy which item(s) you
desn'e 1 5,6, 7or12

" State your name- and address, and send to: “OurSchools ?” New.Jersey State Depart-
ment of Educatlon 225 West étatg Street, Trenton New- Jersty 08625.

« Thank you‘,for your. mterest!

/ - / T
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Fig. 7 . '
Comparing the Models -
/ Extent of Time | )
Model ~ Degree of Preparations Involved for *One-shot” or
" Complexity ‘Needed i} V\x,Pafticipants ’ an%xmg R
Town Meeting/Forum Low Minimal- 24 hours “one-shot™~,
A . Moderate
Interview Medium Moderate- '15-30 min. “one-shot” . -
Consider{able :
‘Survé‘y ‘Medium Moderate- 15-30 min. “one-shot”
) Considerable-
AN .
.Committee Low Minimal 24-30-hours | continuing ‘
’ ModiﬁédDelphi | Medium Moderate ~ 45-60 min, ) continuing
v
Pﬁ{*Delﬁa Kappa Low- Minimal \ 3-4 hours “one-shot”
: L Medium e Lo
Fresno Town Meeting ' Medium : Miniri’lal- 3-4 hours “6né-sﬁot”
: — Co Moderate
\ T
\\
N.J. “Our Schools” High " Considérable 2-6 hours continuing
* i
" . ¢



Comparing the Models (Cont.) -/

Degree of |. - " , .
Community Costs |—"Special Features o Model ,;
| Involvement ~ '
Moderate Staff Time Popular, ' ~ Town Meeting/Forum
" Publicity . Easy to use .
Postage
Refreshments . .
Report L . . o y
Moderate Staff Time | Face-to-face contact, Interviaw
| Training | Requires careful p /
Preparation of Questions sampling 1
Tabulation-of Data ' Co
- Report \
Moderate Staff Time _ 1 Allows for caréful Survey !
X . Postage | sampling, if desired. -
: : “Preparation 6f Form
Tabuldtion of Datar ‘ )
= Report - ' . : \
"l Limited 1 Staff Time ’ - ¢Compatible with all - ' Committee .
. Refreshments - ' - other models 4
. Report ‘ // :
A 9 + Moderate- .| Staff Time = ° Repeated review and 1 Modified Delphi
] \ , Extensive | _Postage ! refinement T
P oo Tabulation of Data
: \" ' ' Reports | _ o
\\ _ Light Staff Time K ) Avallable commercially, | .PhiDelta Kappa
o Kit - . “Garme" aspect, .
\ Refreshments | Provides for instructional | ~
; . Report objectlves :
Moderate " Staff Time Reverse: pyramld Fresno Town Meeting
Publicity _ involvement o '
Postage
Refreshments -
Report
Extensive Staff T_1me 1  Allows for volunteers . N.J. “Our Schools”
" | Publicity Extensive emphasis on '
: Postage . community-input,
, ' Survey ‘ Multi-approach : . /
' | Meal A |
. ] Reports oo . ¢ ‘ '




"The following pages contain examples of educational (product) goals as adapted by the
following school or ed,ucati\onﬂ‘agexicie : :

1. Willington, Connecticut, Public Schools

2. Newtown, Connecticut, Public Schools .

3. Suffield, Connecticut, Public Schools o N

4. Ware County Public Schools, Georgia

5. Madison, Wisconsin, Public Schools . o .

These goals vary considerably in their format, scope, length and specificity. In some

" cases, only-a few goals have been selected from the total set. The goal statements are pre-

sented to illustrate the range of possibilities. Because each is the product-and outgrowth of a
unique community, situation and group of people, none can be arbitrarily judged as “right,” ]
——“wrong;"~“good*or—“bad-**That—determimation yust—come from within the school o ~ —  —

. \\ educational agency. . . i

4
A

\ In their dﬁginal form, some of these goal statements were nc:)t termed goals b)y their
“?gencies. Instead, some of them-were designated continuing objectives, long-range objectives,
‘objectives, sub-goals and needs. We have selected them, however, because according to our

- )definition they all qualify as product goals.

' (The Connecticut State Board' of Education’s “Statewide Goals for Education” are
- reprinted in Appéndix A.) .

o\

Willington, Connecticut, Public School Goals
The Willington Public Schi)oli:'goals_ are:

1. To develop individual pride and self-worth — self-assurance, self‘awareness, self-
understanding, self-respect. :

2, To-develop the skills and-desire to read-required for life-long learning.

3. To‘:etaianeveiog‘a desire for learning.

4. To develop the aBility to relate'to others, have respect for and be able to effectively
express himself/herself. '




N

-
1

5. To develop skills in oral and w%itten language and to be able to effectively express
himself/herself. A

A

6. To ensure that no child Should meet. failure; that he/she should be able fo succeed
at what he/she is capable of doing. .

| 1. Tq develop good study and workmanship habits.
é. 'fo become a responsible.citizen.
9. To master t_.he basic furlldamentais.of arithmetic.
10. To develop énd maintain good health ;and fafety habits.

11. To acquire an awareness of the world outside his/her usual environment, and the
flexibility-to meet a variety of situations, now and in the future.

" 12. To gain an enrichment in the arts and music.

13. To ?‘be exposed to various career alternatives prior to entering high school in order to
" be able:to make intelligent career choices.

= T P

e

Newtown, Connecticut, Public School Goals

Philosophy of Education. .-

The major aim of our public school system is the development of the individual’s
capacities into abilities, skills, knowledge, understandings, attitudes, appreciations, and
ideals which will prepare him to take his place as a citizen, competent to fulfili-his ‘role-in-
our democratic society. : ) -

GOt;Is ‘ - . .. .
e The major objective of our educational program is the development of the ability to
think clearly and-logically and to communicate the resulls of this thinking to-others; and the

encouragement of the desire for continuing education. This. will be accomplished by:
1. The'development of the mastery and utilization of the basic skills.

2. The (ievelopment of sound knowledge and undérstanding_of the sciences and their
relationships to present-day living.

3. The dev:elc;p’r—nent of understanding, knowledge, and appreciation of man’s cultural
heritage.’

4. The evaluation and development of every pupil to his highest potential ability in
order to provide a'sound basis for an occupational future. ] :




' ’ 7
5. The development of qualities that will produce effective leaders and intelligent fol-
"lowers. T -

6. The development of good health habits.

7. Contribution to'the development of sound moral and ethical values.

%
8. The development of an appreciation for and a dssire to participate in worthwhile
avocational activities. “ '

-

9. The promc;tion of proper attitudes and relationships toward individuals and groups,
both-in school arid in the larger-community. '

Suffield, Connecticut, Public School Goals ‘ T
The public schools of Suffield, Connecticut, shall strive to:

Develop the acquisition:of basic skills. We shall emphasize the skills of communication, of

. computation, of scientific method of criﬁc‘éﬂ"g:}iinking anid the-tools for life-Tong-tearning:

" Prepure our-students for post ;high‘school careers. We shall strive to_prepare students for
a successful college career, provide the opportunity.to develop a marketable skill and provide
counseling for post high school opportunities. -

Encourage our students to develop peak physical and mental health.

Provide opportunities for our students to learn to live comfortably with themselves and
. others. We shall strive to. promote awareness of self-worth and pride in work, to promote
. respect for the worth of all human beings, to develop the ability to cooperate with others

and to develop the ability to controJ emotions. :

. \ .
Promote awareness of the uniqueneés and effectiveness of American democracy.

Promote awareness of the history, culture and philosophy of the human race.

Maintain a well developed program to assess-the effectiveness of the school system.

”»

o

Ware Cousity, Georgia, School Syster Goals ~ =~ — ———  ——— = - o =
{

We, as concerned citizens of Ware C(l’)‘gnty, feel that each child, prior to his or her graduation
__from the Ware County Schools, should possess certain skills, aptitudes and other qualities as
follows in-priority order: - ! . .

1. A basic command of the English language in both its written and spoken form (t£>
include reading, writing and spelling).

2. A basic understanding and working knowledge of mathematics including algebra.

x*

42

(¥ 4
oo



,i

3. Theability to listen, understand and,]thﬁs, communicate effectively.
. N { B

4. Develop an understanding and appre‘c?gtion -of work-and \the world\of work.

5. The ability to balance possible consequences and.thus make effective d isfons.

3

6. To possess-at least one salable skill upon graduaiidn_from -high school.

1. Understand and appreciate the merits of honesty, dependability and responsibility.

+

8. To be conservative in the use of time, energy and money. . . i
9. 'Respect for oneself and an equal respect for others.

10. To understand and practice the American system of democracy and to be a good

citizen. ) .

- N i ' .
11. To display pride in oneself by practicing good habits of personal hygiene.

12—To-becooperative ard-able to get along with- others without compromising one’s own
. - 7 -

v basic_beliefs.
\ %
\ 13. To develop good work habits with a special regard for safety.
\ ‘ : ‘ |
14. To understand and appreciate one’s own abilities and aptitudes so as to neither sell
Voo oneself short nor aim for too high 2 goal. .
15. To display individual initiative and independence.
16. - To appreciate the finé-arts in_all:of their forms. .
17. To understand the joy and exgitément as well as the responsibility of marriage and
parenthood. i o - N\ o
{Note: - The above are. examples of product goals.) A - .
" * Goals )
: " 1. To improve the activities and the environinent of the school system so that each student
r——w—~——~-‘—~b~—mmayr_reach=hiscpotentialzfo;Abeingfa fully-functioning member of society.

2. Té) provide the clithate for each student to develop a positive self-concept so that he
will relate meaningfiilly to others and to.changing situations.

3. To provide eachstudent a curriculum that is relevant to him and-his needs.

4. To maximize communicaticn — and thus understandirig — among students, teachers,
administrators, parents and other lay-groups. ’

(Note: The-above are examples of process goals. ) ) : ,
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Madison, Wisconsin, Public School Goals

? Human Relations . . ..
The student shall: * ‘ L
understand and value individual differences. ) = i
apprecxate the uniqiieness of others and seif. . ) S
have skills for getting along well with others. ' : ' -

S

Creatwe, Constructwe Cri ttcal Th mkmg ] - .

The s&udent shall: s
have skllls to systematically deal w1th life’s problems
be -able to..generate solutions to the problems encountered in a changing soclety

S
s

. critically analyze and evaluate ideas. -
. 1
Lifé-long Learning ‘s
t The student shall: -
' know and be able to-use- sources of adult educatlon :

: ‘ be able-to learn-outside the context of formal education.
o - oo havea wﬂl:ngné“’tb‘%’dﬁpt’m“a‘chmgmgsomeby

. \1
Self -realization- . ) ”

The student shall: ! .
‘have feelings of. self worth and confidence. e

x have feelings of pride-and accomplishment.
be motivated by-his own interests. and potentials.

o

Economic%Understandin'g

F., . Thestudent shall: :
understand -the relation among natural resources, production consumptlon, employ-

ment, consumer protection, personal finances, and government. -

N

" Values and Ethics , .

:7 The student-shall:
appreciate differences.in people’s beliefs about what’s really énportant in life.

have insights-into one’s own beliefs.
have skills-for. makmg decisions consistent with one’s belxefs ' :

SRR « -Citizenship-and Pohttcal Understanding
\ ) ‘The student shall:
understand-the govemmental structure of the -United -States as well as oth;psocxetles

. appreciate-the importance of. partxcxpatlon in‘government.
have skills necessary for partxcxpatxon in democratic socxety

* [

Phystcal Envtronment

The|student shall:
-| understand the interdependence of man and envu'onment

appreciate. and 1mprove the physical environment.

i
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Basic Skills
The student shall: . . .
understand written materials encounteted in typical day-to-day activities.
perform calculations required of typical daily transactions.
- listen and understand divefgent;p'6iﬁw of view in conversation.
. Present one’s thoughts clearly both orally and in-written form. -

Cultural Appreciation

The student shall:
understand social cultures different from his/her own.
* appreciate-his/her heritage. .
: use leisure time enjoyably.

Career E(Iué;ation at - Occupational Competence

The student shall: ~ 5 -
respect all legitimate occupations. . -
- be aware of a wide range of 'occupational opportunities.. ‘ - '
" possess skills in his/her area of occupational inferest.
know how to make decisions inschoosing employment.
B PR - .

Mental and Physical Health

The student shall: .
understand the relation of mental and physical healih..
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\ MANAGING THE GOAL-SETTING PROCESS - ’ )

How to Begin > N

1. Sanction and support of the school district administration and the Board of Educa-
tion are required to launch the goal-setting process. Usually this takes the form of the super-
intendent’s recommendation to the board and their resolution to initiate and support the
process. ) . ) .

2. Someone on the school staff (sometimes a committee) is designated to coordinate

. the goal-setting process for the district. This staff member or committee submits one or more
' possible approaches for goal setting and for community involvement to the district super-
intendent and the school board. (This handbook and other related matenals should be

* reviewed during this step.)

3. The coordinator or coordinating committee also makes suggestions for appropriate
ways to involve the school staff and student body and acts as the liaison for community
representat1 and groups throughout the entire process. - ’

4. The goal-se Keffort/ its purpose and jackground, should be publicized.

5. A time table shou a{e developed (see the following section).

1 6. The bo X may also have to ilocate some funds to support the process. This should
/' come after the staff’s recommendahons concerning approaches and methods for involving
the commumty

o

7. If the district already has a set of product goals, these fnight be reviewed in terms of
how best to subject them to a commuuity examination and possible modification.
- o ’/‘
Developing a Schedule of Actn{ties K o . —
S -
*  Once the district administration and the board have seIécted a process for the goal
setting, the assigned staff should develop a schedule for the related activities to be conducted.
This schedule should be prepared so that all aspects of the process are included (e.g., selection
of community representatives, prep txoin of related materials, distribution of produc,ta
publicity, etc.).

It is highly desirable to contain the goal sef:tmg effort within the school year, September
to June. The summer months are not good ones for this purpose. Depending on the size and
nature of the district and the approach selected, it may be possible to complete the effort in
four or five months, but it is more likely that it will take nine or ten months. Remember
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holidays and school vacation perxods in scheduling proposed activities and due dates for
reports. /

§electing and Writing Up the Goals . /

Those who are engaged in writing educational product goals often encounter‘problems’
along the way. Among these may-be-the following:

1. Confusion over Whlch type of goal is being selected: institutional, performance,
process or product. . \

2. There is also confusion with other planning terms and activities, such as the district’s
~ statement of philosophy, objectives, needs assessment, and — in particular — with the means
by which the goals dre to be attained: the district’s programs, services, curriculum, etc.

3. Often, there is a tendency to get srde-tracked in ranking or prioritizing, that is to |
debate whether one goal is more important than another goal. In general,. it is more pro-
ductive to limit the goal-setting/writing process to determining which goals are important
without trying to rank them. (The Phi Delta Kappa method is a workable exception to this . |
suggestion.) X [

4. Most product goal statements refer to completion of 13 years (grades K through 12)
of formal schooling. Sometimes, there is an effort to specify goals at earlier grade levels, for )
example, grade three, grade six or grade nine. This approach considerably complicates and -
\enlasges the entire effort. It is bettersto avoid it if possible. In addition, q’bjectwes specifi- ‘
cation (see related handbook) will address this aspect. (This interest in specifying grade’
level cut-offs is also a reflection of the current competency-based education movement.)
Of course, if a school district is comprised only of, say, grades K through 6.or K through 8,
then 1ts only’ alternatwe is-obviously to set goals for this grade- span

5. Mot all goal areas are eventually medsurable or subject to being tested. In some
instances, there has been the suggestion (because of the accountability thrust) to include
only quantifiable 1tems This tendency, too, should be avoided. Lo

/ i

6. Many people in a school or community may feel that time and energy spent on
discussing and selecting goals is wasted. They become impatient and prefer to get on with
what they consider to be major or obvious _problems in the schools which they wish to
see-addressed. '

7. As the examples demonstrate, there is considerable latitude in how general or specific
the expression of the goal statements may be.

8. There is a tendency for many who participate in the goal-setting ptocess to think in
terms of goals appropriate to the current (or even prior) times rather than to view the efforts
in terms of today’s student populations and the futures they face in the decades ahead. ..
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., Key Questions to Consider . . {

In summary, following are the key questions to consider in formulating educational
product goals for the school district. ‘

1. What are the minimum lean;ingé students should be expected to attain?

‘- 2. What goals should be expected for ail pupils. (excluding handicapped or special
+ education students)? ) \

3. Which areas should be included and which excluded (academic, physical, social;
emoticnal, ethical, moral, inter-personal, societal, vocational, athletic, etc.)?

4. Are the goals related to the future? All the students affected will be full-fledged
members of society ariywhere from one to thirteen years hence, and of course, for
many, many years beyond that. Do the goal statements take this into account?

| . \
5. _ Will the goals be limited to students as members of the local community and county,

or will they allow for possible movement to other areas of the state, country, and .
world? : ‘ : ’

li

Check List

Things to consider and/or do prior to, during and after goal setting.

Prior

Y

[J Assure fir.m comniitment by the Board of Education and strong leadership by the '
district administrators.

[ Prepare a detailed plan of action which clearly defines the task, the ways of accomplish-
ing it, the responsibility dnd authority of personnel and groups assisting with the task,
and a timetable.for the completion of the steps. .

v

involving the community in a meaningful way.

] Ascertain that the Board of Education and district administrators firmly believe in

3 N6 matter which process is selected, designate a central core committee to coordinate,
"compile information and finalizeé all activities. Committees should have an appropriate

mix of students, educators and ¢itizens of various ethnic, political, religious, economic
and educational backgrounds. . T

] Name a project coordinator ‘or staff committee and fully define his, her or its related
duties.,

»

(O] The entire goal-setting process requires early and continuous publicity. Plan this in
advance. Evéry available medium — newspapers, radio, television, public meetings,
newsletters, postexs, flyers, efc. — should be considered.




1

\
] Before starting the process, publicize the purpose and planned activities.

{7 1f there are mlnonty populations in the district, print all appropriate lnformatlon and
the goals statements in their languages (eg., Spanish). . '

1

(T Make sure the procedures for selectmg participants are defensible (av01d the “frlends
of the school/rubber stamp” criticism).

] When plannlng, lnclude ways to involve staff and students
) Provide budget allocations for materials, postage, refreshments etc. /'/
During -

O Vlhen inviting people to participate, a personal or telephone invitation is most effective,
especially when followed with a mail reminder. A phone call reminder on the day
before, or:day of, the session ishelpful.

O Do not take internal communications for granted. Systematic communications — news-
letters, workshops, bulletins — must be established. /o

T Hold meetings at convenient times for participants. Sometimes alternating. ‘times allows ,
for greater participation.

[C1 Serve refreshments at meetings or conferences.

] Keep the process open to all points of view without d&mination or intimidation by any
special interest group.

(] If the process is a long one (the full year, for 1nstance), one or more progress reports to
the board may be helpful.

2 Al participants must be aware that the purpose of bringing people together is not to
dwell on past deficiencies or to lay blame, but to evolve or select goals.

{7 Provide all the necessary hardware — microphones, projectors, screens, tape recorders,
extension. cords, pencils, paper, materlals, etc. — for those involved in the meetings or

conference. )

3 Provide adequate and convenient space and facilities for meetings and groups and
satisfactory parking.

O If a minority opinion is presented, make sure lt is brought forth when the goal state-

ments are finalized.

- Publicize the process and the specific activities throughout. Keep the staff informed.

- Prov1de all participants with the results of their respective sess10ns Overall results should
be shared, as well. -
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(3 Keep committee members fully aware of what is happening and why it is happening.

7 Participants, or a sample of them, may be requested to react, to the process itself and
to make suggestions for improving it. ‘

{

After ‘
CEI Publicize the final results of the goal-setting process.
(3 i)istﬁbut;a‘notes or letters of thanks or appreciation.‘
[C] Once the goEi statements are finalized, present them to the Board of Education.

{7 The board should adopt the goal statements as Soon as possible (avoiding tabling . or

prolonging any action) to reinforce its commitment to-the entire goal-setting process.
»

3 If the board dées not acéept or revise some‘ aspect of “the goal state'ments-, its reasons
dnd thinking for this course of action should be clearly explained. -

[ Plans for using the godls Sho’uld be developed (if this has not already been done), and
the plans should be publicized. ‘ -

D Establish a periodic timetable for recycling the goal-setting process such as every five
years. : T '

(] Include the statement of goals in appropfiate district publications (teachers® handbooks,
district flyers or brochures, board minutes, etc.). ‘

(O The core committee and/or project coordinator should prepare a report for submission
to the board summing up the process, the numbers-and kinds-of participation, the final
results, and what 'problems should be recognized when the process is recycled.

Cal

What Happens Next?

\ N

Once the goals have been adoptedﬁ lgs;xiflé’Baﬁ'rd‘of Edueation,.theysl{)uld be duplicated,
disseminated and included in appropriate school publications.

The next step in ‘tﬁ‘é’e planning process is to esfablish objectives. This proce;dure is
described in the third handbook in this series, Developing and Establishing LocallSchooI
District Student Objzeciives. B "

Because goals reflect community values, expectations and concerns, and because com-
munities change over time, goal setting should be repeated periodically. Perhaps five years
from now, the current goals should be reviewed using .2 modified process, and in ten years
the entire effort should be replicated (although other approaches may certainly be used).

N
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. \ APPENDIX A \

\

~

\
‘STATEWIDE GOALS FOR EDUCA‘I‘\ION

. \
“Students, parents, educators and the general public share a desire for excellence in
' public education. But to reach for excellence, it must be defined. What are the common
denominators of excellence‘in public education? The Statewide Goals for Public Elementary
and Secondary Education seek to express the most important,‘ ommonly held aspirations
for each student in our public.schools. i /C : '

Thousands-of Connecticut citizens, including students, participated in developing these
goal statements. Thousands of others will be ‘working in communities across the state to
develop the local level educational goals which are required by law, These local goals provide
an opportunity for communities to express their special interests and needs in serving public
school students. At the same time, the local goals must be consistent with these Statewide

- Goals, ensuring a common understanding and shared commitment to make the Goals for
‘Education a reality for all students. ‘ )

Goal One: Motivation toLearn .

To realize their potential to learn, students must be highly motivated. Therefore:
Connecticut public school students will develop strong motivation by responding to the
high expectations of ‘their parents, teachers and school administrators; by understanding
and striving to fulfill personal aspirations, and by developing the positive feelings of self-
worth which contribute to responsible behavior and personal growth, health and safety.

Goal Two: Mastery of the Basic Skills .

Proficiency in the basic skills is essential for acquiring knowledge and for success in our
society. Therefore: Connecticut public school students will, to their full potential, learn to.
communicate effectively in speech and writing; read with understanding; acquire knowledge
of and ability in mathematics, and strengthen decision-making skills.

-Goal Three: Acquisition of Knowledge - '
" Acquiring knowledge leads to fuller realization of individual potential and contributes
to responsible citizenship. Therefore: Corinecticut public school students will acquire the
knowledge -of science, mathematics, social studies, the-arts, literature and languages which
leads to an understanding and appreciation of the svalues and the intellectual and artistic
achievements of their culture and other cultures; and will take full advantage of opportuni-
ties to explore, develop and express their own uniqueéness-and creativity.

Goal Four: Competence in Life Skills

Students are challenged to function sucessfully in multiple roles: as citizen, family
member, parent, producer and consumer. Therefore: Connecticut public school students
who complete secondary level studies will have the ability to make informed career choices;
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understand the responsibilities of family membership and parenthood; be prepared to under-
take the responsibilities of citizenship in their communities, in the state and in the Nation;
‘and have the skills, knowledge and competence required for success in meaningful employ-
ment, or/be qualified to enter post-secondary education. )

Goal Five: Understanding Society’s Values . .

To be responsible citizens and contribute to positive change, students must understand
and respect the underlying values of this society. Therefore: Connecticut public school
students will appreciate diversity and understand the inherent strengths in a pluralistic
society; they will understand .and respond to the vital need for order under law; they will
acquire the knowledge necessary to live in harmony with the environment, and actively
practice conservation of natural resources; and they will respect the humanity they share
with other people. L
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AP}’ENDIX B
THE LEADERSHIP IDENTIFICATION PROCESS*

The Leadership Identification Process identifies formal leaders, those who function in an
obvious community leadership position, and informal leaders, those who are notso obvious
yet influence decision making. If change is to be accepted by the community, both types of
leaders must be involved in helping to determine the direction of the school system. The
formal and informal Jeaders represent a broad cross-section of community attitudes, interests,
and concerns. - r 7
The Leadership Identification Process can %)rovide:

1. A list of leadérs who aré representative of various sub-sections of the total com-

munity, i.e., people who must be involved in order to maintain abalance of interests,
attitudes, and ideas, @ ' ' )

-

2. Information about the attitudes of those leaders toward the educational problems,
- concerrns, interests of the community. .

3. Alist of the people from which i:oum;ils and task forces can be created.

4. A list of community ;'esources which could be used to improve the community’s
educational system: . . '
How to Conduct a Leadership Identification Process .
1. Planning

A. Project a time-line for the process.

B. Contact the superintendent and gain his understanding and support for the project..
This is critical because his acceptarice, or lack of it, will Qirectly affect the success

N of this activity.
»_ €. Upon the superintendent’s recommendation, schedule and conduct a presentation to
\ the Board of Education in order to gain their understanding and support for the
\ project. ) .

D. Ndentify the known community leaders representing business, labor, ethnic groups,
education, government, clergy, the professions, service clubs, volunteer organizations,
the press, senior citizens, etc. ' !

E. Make a list of these pérsons in a chart which includes name, address, phone number,
who or what they represent, and scheduled time of interview.”

F. Prepare an instrument for a personal interview listing the following questions.

" *Written by Kenneth Lippincott, Bureau of General Adult and Community Education, New Jersey Depart-

ment of Education. .
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1. If you had to plan for improving the community in some way, what five pérsons
would you go to for help? What part of the community do they represent? How
can they be contacted? , —_ )

2. In your estimation, who are the five most successful people (fmanmally or
influentially) in the community? What part of- the community do they represent"
How can they be contacted? . ,

3. If you wanted to gain the thinking of the community on an important issue,
what five people would represent the feeling of the community? What part of
the community do they represent" Hov%v can they be contacted?

4. What are the three most important local problems facing the community?

5. What are the strengths or resources of the community which could: be used in
dealing with-the community’s problems?

G. Prepare an-interviewer.training session.

With' the assistance of the supermtendent identify potentlal volunteers to.conduct
the-interviews.

Schedule an mtemewer training session and invite the potentxal interviewers to
attend. )

II. Interviewing

A.

B.

Conduci: a training session designed to teach the interviewers how to. conduct
interviews. -

Conduct the first round of interviews, interviewing the knc wn community leaders
identified in Step D of planning.

Complete.a list of responses indicating the frequency with which a name is mention-
ed in each interview. This provides the interview list for the second round of intex-

views.

Conduct the second round of interviews including the people who were identified
in the first round {optional).

Compile results from the second round of interviews and conduct round three if
add;tlonal leaders are identified (optional). .

I11. Tabulation of Data

A
B.

Tabulat.e the overall frequency each person is mentioned on the interview form.

Tabulate the frequency each person;is mentioned on each quéstion.
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1. Question one - people who are viewed as helpers.
~2. Question two - people who are y(ewed as successful,

3. Question three - people who are viewed. as knowing the thinking-of the (:'om-.
munity. .

~
-

4. Compile the number of times a club, organization, or govemﬁ;éntal position is
given in place of a name and list it with the name of the person who fills that
position. . . A

Y

‘C. Organize the informafiox}‘in chart form:

Overall Frequency on-
Name Person’s Role ' "Frequency Question.Number _Inst.
R . . H . 1 2 3
Dr. John Doe Dr., Rotary 38 20 19 13 9
Pete Smith Minnesota Rotary .
’ Council of Chambers 25 <11 9 9 T 174943
Margie Brown County -Govt, '
Consumer-Advocate 19 6 13 6 X
-Charles Frilz Funeral Director 16 7 11 3 X
Bill Henry President o .
Board of Education 9 " x4 3 10+7-
Alice Green Contractor ' :
—  Little League - 9 . - 9 x x X

Compile a list of problems identified in: question four with the resources identified

. S

in ‘quéstion five. Include in. the list the person who identified the problem and the
part of the community he represents. ) .

-

&

E. Compile & list of all those: persons interviewed and the group they represent.

F. Compile a list of the peoplrf
mation useful in creatjng rep@\

;;:

ho mentioned each leader. This will provide infor-
ntative committees. =

G. Compile a list of the identifiec
the problem statements in te:
the problems. -

oblems and regources. This isa result of examining

of resources that could be used to help resolve
' 4

+

Critical Considerations v . .- . ' )

Conductihg the Leadership Identification Process ‘can open the door to extensive and
rewarding activities. However, this process is only atool. Like any tool it can be used either
appropriately or inappropriately. Critical to its use are:

1. Timing: This-is an effort to build a non-political system for gaining community
input, but conducting the leadership identification process during election time may
produce unfavorable reactions. '

~r
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2. Expéctétions: How this project is presented to the public is.importaht. It should
be p_resentedl;as a tool, not-as amiracle cure. :

3. Ability’ to deliver: The superintendent’s full sﬁpport of the project is- vital to its
success. | - ' ’

4. Project Coordinator’s Role: The success of this project depends heavily upon the
project coordinator and his or her ability to involve people in tyze problem-solving
process. : T . / -

g N . . -
that require input from a cross-section of the community. The extent of data analysisjdepends

upon the purpose of the project. In any case the data should be kept in.confidence :_md.used -

only for planning purposes. .

;f T

i I * -
- .' A

: \

It should be noted that the data ggtherediby this procéss can ;qe appﬁé&ﬁi@ proje&s ’
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APPENDIX C |

SAMPLE NEWS RELEASES

No. 1: Approval by Board and Selection Procedure T ——

At a meeting last night the Board of Education of

School District voted to adopt a plan for developing educational goals with the cooperation
of teachers, students, and a commiittee of citizens.

The plan was desctibed in detail by (name and.position) who stressed the importance of
moving the schools inté" a position . accountability for meeting goals approved by the
coramunity. He also pointed out the success that this plan has enjoyed irféther communities
where it has been applied. )

Followir.4 app‘i'é\_}al of the plan the board disciissed various methods of selecting the task
force which will manage the goal development proceéss. Superintendent

Lemphasized that if the schools are to represent the people of the community, a-concerted

effort must be made 'to insure that a bro‘?dly representative cross-section of the community
is selected to-establish the goals. '

The board agreed that selection of the task force should be made by (process). The com-!
mittee of from to _____ members is to be selacted not later than .
Superintendent will be available for consultation to assist in getting
the committee into operation.

r

No. 2: Announcement of Delegate-Conference

Superintendent of Schools yesterday announced the names
of __ citizens who will participate in the Delegate Conference to develop educational
goals for the district. ) ?

/
The men and women invited to the conference are:

Selected to represent a cross-section of the community, the committee will meet on
at (location) at p.m. to begin its task of developing educational goals.

In announcing the appointment of the conference members, Superintendent

stressed the importance of their task, which may well shape the future of public education

in the district for years to come.
’ ~
The development of goals by ‘the delegate committee is the first step in a process of
i volvipg tea~hers, students, and citizens' in a hard look at what is being taught and why.
This step will require months at least and even then will represent only the begin-
ning of the effort to strengthen the educational program,

" Source: -Educational Goals and Objectives, Administrator's Manual. Phi Delta Kappa, Inc., P.O. Box 789,

- Bloomington, IN 47401, .

v
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APPENDIX D
]
SAMPLE LETTER TO COMMUNITY REPRESENTATIVES
. \
Dear T

The Board of Education is requesting your participation in a valuable and unique process

wnu.mmg the schools. Your assistance, in f'] operation with other representative members

of our community, is needed to help the district establish goals for learners. )
We believe that this process will be dlffe{ent from many approachgés to educatlonal plan-

ning and will provide a stimulating and, rewardmg experience for those who participate. We
are asking you f?r a commltment to assist us in this extremely important activity.

If you agree to assist, we will ask you é

o attend an evening meeting to be held
beginning at p.m. and lasting no longer than three hours.

i

The purpose of the meeting is to develop educational goals for our school district.
We feel strongly that the schools belong to the people, that it is the responsibility of the
members of the community to establishy educational goals. Once this is accomplished, it then
becomes the, responsibility of your school's professional staff to teach toward these goals.
We need your help, and we urge,you to assist us in this vital activity by attending the
meetings described above. Please taye a moment now to complete the enclosed postcard for
return to the district office so that ¥ i

} e can proceed with plans for the meeting
If you accept this responsxbﬂnt

, you will receive prior to the first meeting an information
packet describing more fully the rocedures in which you will be parthpatmg

Sincerely,

!
Enclosure

= ‘ '
Source. Educational. Goals and Objectives, Administrator’s Manual. Phi Delta Kappa, Inc., P.O. Box 789,
Bloomington, IN 47401,

\
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* APPENDIX E
INFORMATION SHEET /
: /
Community Expectations for Student ﬁ{ﬂls

_ A large number of residents from all parts of our school disgfict will be asked to state what
skills including knowledge and attitudes, they think some/me leaving school must have in
order to succeed in life.

‘

You are being asked to participate in one of the many community groups being formed. As
-2 group member you will be asked to do the following: / o

1. Attend two meetings to be-held

‘on . ( and -
{(date of first meeting) | (date of second meeting)
.at b . \
(location) \ -
from . ' - u}{til
(beginning time) ' (completion time)

2. Work with other members of your group at those meetings to develop a list of skills you
* think someone leaving school must have to “make it” inlife.

The list of community-developed skills will be submitted to the school system to be organ-

ized and analyzed for possible implementation in the curriculum.
. . v i

S ‘
If you are interested in serving as &'oup member, please fill out the form at the bottom of _
this page. The person who asked you to participate will contact you again in a day or two to
answer any questions you may have and collect the completed fom if you wish to participate.

I wish to participate as a Group Member in the Community Exbectations Project.
!

"Name

Sex* Age¥* ‘ Telephone No.

Address ) .

Schoo ‘ ;

_*Yqﬁ are asked to ueclare your sex and age to assist the Prbject Director/Staff in forming
groups of both sexes and differing ages. ~




AP/F/éNDIX F

A GUIDE FOR G‘}OUP DISCUSSION LEADERS

As a discussion leader for a mee};mg, you have two primary functions. (1) to stimulate
discussion about educational goals, and (2) to help your group develop a set of tentative
educational goal statements

i /

It is not worthwhlle to list, flxed procedures for a group, because every group will act
and react dlfferently, just as /every individual in the group will have d.rfferent thoughts.

10.

11.

However, there are a few po}nters that may aid you in leadi gyo/ ir group’s discussion:
" 1. At the start of the disbussion, bHefiy State th f the meeting.
. start o e ist ﬁw \s’a._ewwe\gilroose of the meeting

2.

Have everyone, including yourself, introduce themselves stating name,. occupation,
place of residence, etc., as well as any association they may have or have had with
education (such as board member, parent) so that they present a preliminary ifnage

‘to the others in the group. Name tags will help individuals to speak to each other

without the initial problem of leaming names.

Usually it heips to encourage mformallty by av01dmg hand ralamg, addressmg the
chair, etc. .

Especially at the beginning of your dxscilsslon, individuals may hesitate tos spéak
up. You may have to make a comment and then ask for. reactions. Do not be overly
concerned with silence zknd pauses. R :

S T

Do not feel compelled to comment every time someone makes a comment. Don’t
answer ‘questions. . .throw them back to another person in the group or to the
questioner himself.

Don’'t make a speech about your own views. . .if you do have somethiné to express
turn your idea into a question for the group.

You can use what are called “question expanders” — How? Why? Such as? How do
the rest of you feel about this?, etc.

A successful discussion generates from the group itself and not from the leader.
Concentrate on stiinulating the group. . .not pulling it along with you.

Sometimes a few people tend to monopolize the discussion. If this seems to be
happening, direct questions to those members who haven’t been participating.

If one of your group talks too much, it might be wise to say, “I think that you've

. made a good point. . let’s see what the others think about it.”

Give people an opportunity to express their thoughts or to present their views.
Do not be abrupt or judgmental with respect to the persdn making the statement.
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12,

13.

14.

15.

16.

17.

'18.

19.

20.

21.

22.

v

Never force a statement from a silent member. He may have nothing to say at
that particular point. )

The group will probably wander off on a tangent at some point. It will help them
to keep om the track if you summarize occasionaily by reintroducing a previous
topic.

People in the group will probably try to discuss matters which are not goals such as:
we need more money, we need a new school building, taxes are too high already,
ete. Try to keep thé discussion from concentrating on topics of this nature by
focusing on the theme of what schools should be doing for students. Remember
the object is to consider goals; in these meetings the “means” are secondary con:
siderations. . - '

Be certain that a conclusion about a goal is not reached too quickly without con-
sideration of the opposing view. If a conflicting or opposing view is not brought up
regarding a given concept, maybe you could do so.

R

Create opportunities for everyone to speak by occasionally asking if there is agree-
ment on a given point. ,

If the group, or one or two participants, become embroiled in discussing a particu-
lar question and things appear to be getting “heated,” remind the group that the '
subject is controversial or open o different interpretations and that is one reason
for the group being brought together. It may aiso become necessary to make the
point that the group is discussing ideas and not personalities, political groups, or
specific organizations. - ’ ) ‘

If one or more members persist in sticking to a given subject, permit this expres-
sion to take place for awhile. Then, when appropriate, remind the group about its

" purpose or of a previous discussion point and ask for-additional comments in that

direction. This will usually get fhe discussion back on the right track. However,
occasiopally the group w‘ill,_chdb‘s'e to return to the former discussion which appears
tangential or non-productive. If this-happens, have the group decide for itself what
it wants to do by having a show of hands.

If there are observers' visiting your sub-group’s meeting, be careful not to allow

them to comment too much about what is being said. They could, without meaning
to, take the discussion.away from the participants.” .

Remember that education should be considered on many levels (pre-school, K-12,
vocational, adult and continuing education). Sometimes, because high school stu-
dents are in the group, discussion tends to be limited to the high school level. If this
happens, ask the group from time to time if there are any comments concerning goals
or priorities at one of the other levels. '

Near the conclusion of‘ the meeting, you or the recorder should quickly sum up.

Before adjoumfng, be sure to thank the group members for their participation and
the recorder for his or her efforts. .
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APPENDIX G ‘

i
GUIDE FOR RECORDERS !
/ !

As a recorder, your job is to clearly record the ideas expressed by the people taking part

in the meeting. This will require that you take notes during the meeting and that you write a

report soon after.

. ) —

In your notes you should not try to take down everything that is said, but you should

try to get the key idea in each remark. Something that seems unimportant to you at the

moment may be regarded as very important by the people at the meeting or may become

very important later on. If necessary, you may. ask a speaker to repeat what he smd to get it
down con'ectly but this should not happen toq often.

Use any system of taking notes that you prefer, but be sure that you will be able to make
full use of your own notes later when you prepare your report. It will be easier if you write
up your report as soon as possible after the meetmg while it is still fresh in your mind.

In your report try to be objective; that s gwe a fair presentation of what people actually
said, whether or not you liked it or agreed with it. It isn’t necessary to include the name of
each speaker. Don’t use abbreviations from your notes as other people may not know what
they mean. If possible, have the chairperson of your meeting read your report to see if there
are points that should be added or modified.

Some of the questions that should be answered in your report include:

1. Where and when was the meeting?

2. What were the mam subjects discussed? What were the main points said about each
subject?

3. On what pointsdid the people-at the meeting seem to be in agreement? In particular,
were there some educational goals that most people seemed to feel were exther good
ones or bad ones?

4. On what points was there disagreement? Exactly what was the disagreement about?
If the people who disagreed later réached an agreement, what did they agree on?

5. What points did people seem to feel most strongly about? Was there any discussion
of priorities (the things that it is most urgent for the schools to be domg)" If so,
what did these priorities seém to be?

\ B What did people have to say about the next steps to be taken in the program?

/
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APPENDIX H ) °
GLOSSARY OF TERMS

Philosophy or Rationale: Statements, principles or beliefs about education which are
widely accepted by the community, school board and school staff and which guide the
behavior of the personnel in the system.

Goal: These are qlialitative statements which collectively describe the ideal conditions which
would exist on a continuing basis when the educational system is functioning successfully.

Objective: These are quaﬁtative and quantitative statements of desired student achievement
and/or outcomes essential to attaining the goa/ls and which usually specify time of comple-
tion, results expected and the means of evaluation.

Planning: Planning is the rational determix}a/tion of where the educational system is, where it
wants to go, and how it will get there. It is the process through which goals and objectives
,are established and resources are allocated te optimize the attainment of those objectives on
a predetermined schedule. /
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